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Abstract 

In 2017 the Cree School Board undertook an evaluation of the 
Administrative support staff and their managers at the Cree School Board 
of Iiyiyiu Aschii in advance of implementing a Performance Management 
Program (PMP) for annual staff appraisals. This evaluation determined 
that training was required before the PMP was implemented. A further 
survey identified skills that the Administrative support staff required to 
perform their jobs effectively. This initiated the development of a 
customised professional development program for the Administrative 
support staff, the Continuous Learning Journey (CLJ). This article shares 
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details about this program, which emphasises iiyiyiu cultural connections, 
centring the iiyiyiu worldview and language alongside workplace skills. 
Keywords: Iiyiyiu Aschii, Cree School Board, Continuous Learning 
Journey, professional development, self-determination, administrative 
support staff, decolonizing, Indigenizing, sovereignty  

 
Résumé  

En 2017, une commission scolaire Cri a entrepris l’évaluation du 
personnel administratif de soutien et de leurs gestionnaires dans la 
communauté Iiyiyiu Aschii, en amont de la mise en œuvre d’un 
programme de gestion de la performance (PGP) pour les évaluations 
annuelles de ce personnel. Cette évaluation a déterminé quelle formation 
était requise avant l’implantation du PGP. Un sondage subséquent a 
permis d’identifier les compétences que devaient posséder le personnel 
administratif de soutien pour accomplir leur travail de manière efficace. 
Cela a initié le développement d’un programme de développement 
professionnel adapté à ce personnel : le Continue Learning Journey (CLJ, 
« le parcours d’apprentissage continu »). Cet article partage les détails de 
ce programme, lequel met l’accent sur les connections culturelles iiyiyiu 
en faisant se côtoyer la langue et la vision du monde iiyiyiu avec les 
compétences professionnelles.  
 
Mots clés : Iiyiyiu Aschii; commission scolaire cri; Continuous Learning 
Journey; développement professionnel; auto-détermination; personnel 
administratif de soutien; décolonisation; autochtonisation; souveraineté  

 

Introduction to ᐄᔨᔨᐤ ᒋᔅᑯᑎᒫᒑᐧᐃᓐ the Cree School Board 
Our ways of educating our people on the land since time immemorial were 

interrupted in recent centuries by Europeans imposing Western education systems like 
forced residential schooling in our territories. In the 1970s we fought for the right to 
educate ourselves, in our own ways, which was part of the James Bay and Northern 
Quebec Agreement that we made with Canada and Quebec to ensure our independence 
for future generations1.  

As of 2024 ᐄᔨᔨᐤ ᒋᔅᑯᑎᒫᒑᐧᐃᓐ the Cree School Board is governed by our elected 
Chairperson, Dr. Sarah Pashagumskum, and a council of nine elected commissioners, one 
from each of our iiyiyiu communities. The Chairperson and commissioners are elected 
every 3 years and work alongside Administrative departments who report to our 
Secretary-General.  

We have elementary and secondary schools in all of our communities: 
Waapinichikush Elementary School and James Bay Eeyou School in Chisasibi, 
Wabannutai Eeyou School in Eastmain, Voyageur Memorial Elementary School and 
Voyageur Memorial High School in Mistissini, Luke Mettaweskum School in Nemaska, 
Waapihtiiwewan School in Ouje-Bougoumou, École Annie Whiskeychan Memorial 
Elementary School and École Wiinibekuu School in Waskaganish, Jolina Gull 
Blacksmith Memorial School, École Rainbow Elementary School and École Willie J. 
Happyjack Memorial School in Waswanipi, Joy Ottereyes Rainbow Memorial School 
and Maquatua Eeyou School in Wemindji, and Badabin Eeyou School in our fly-in 
community, Whapmagoostui. Regional adult education is offered by our Sabtuan 
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Regional Vocational Training Centre in Waswanipi, which offers intensive, short courses 
in a wide variety of professional fields and has residential accommodation available for 
students from other communities. Our adult education services also provide support for 
educational learning plans, improving languages (Cree, French, English), finishing 
secondary school diplomas, and other skills needed in work and personal life. We have a 
post-secondary services department with offices in Montreal and Gatineau to support our 
students attending college, university, cégep, or professional training outside our region2. 

Our educational programming meets provincial educational standards through a 
unique curriculum that centres our iiyiyiu ways of life, land-based education, and cultural 
traditions [Image 1]. This programming has recently been extended to a professional 
development program for our technical and administrative support staff called the 
Continuous Learning Journey (CLJ). This article shares the details of this program. We 
hope this case study will encourage other Indigenous school boards to consider a similar 
program for the professional development of their own staff. We feel that programming 
of this kind is often overlooked and under-reported in the wider world of Indigenous self-
determination through education and wanted to share the success of our program in a 
forum that will reach audiences outside our region.  

 
Image 1: The Governance Structure for iiyiyiu chiskutimaachaawin  
(copyright: Cree School Board of Iiyiyiu Aschii). 

Background to ᐋᔮᓂᔅᒑᒋᔅᑯᑎᒫᒑᐧᐃᓐ / ᐊᔮᓂᔅᒉᒋᔅᑯᑖᒪᒉᐧᐃᓐ the Continuous 
Learning Journey3 
In the mid-2010s, Natalie Petawabano, Director of Human Resources, was mandated by 
the Cree School Board [CSB] to devise a training program for support staff. In 2017-2018 
the CSB undertook an evaluation of the Administrative support staff and their managers 
in advance of implementing a Performance Management Program (PMP) for annual staff 
appraisals. This evaluation indicated that capacity development, expectation setting, and 

https://eeyoueducation.ca/youth/schools/waskaganish/eawmes
https://eeyoueducation.ca/youth/schools/waskaganish/eawmes
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job clarification were required before the development of a PMP for the support staff. A 
2018 survey of the Administrative & Technical support staff and their managers (usually 
a local principal, vice-principal, or the Community Education Administrator [CEA]) 
identified skills that the Administrative support staff required to perform their jobs 
effectively as well as the training needs for the support staff to improve their abilities 
(efficiency, capacity, and quality of work) in completing their day-to-day tasks. 128 Core 
Skills were identified in this survey and grouped into categories: computer skills, 
organizational skills, business writing, note-taking, and interpersonal skills. In addition 
to these skills, colleagues at the Sabtuan Adult Education Services suggested that 
Essential Skills training would provide the necessary foundations for success in the Core 
Skills training program.  

The outcomes desired for the training program included perspectives from the 
participants, their managers, and the CSB as a whole. For participants, desired outcomes 
included feeling valued by the CSB and their managers, increased confidence in their 
skills, increased pride in their work, increased self-esteem, increased comfort in taking 
initiative, increased motivation and engagement. For managers, desired outcomes 
included autonomous, qualified, and competent staff, increased capacity, reliance, 
consistent performance outcomes, and a decrease in absenteeism. Other outcomes 
included that support staff sees themselves as ambassadors for the CSB and they 
understand the impact their roles have on student success. The results of this survey 
informed the development of the CLJ. After research into existing accredited and other 
training programs, the CSB opted to develop a customised program that would meet the 
unique needs of the support staff and ensure that the day-to-day realities and real-work 
examples could be incorporated into the training. 

Darlene Wapachee has worked for the CSB since 2013 and started as Human 
Resources Advisor and Learning and Development Coordinator for the Cree School 
Board Human Resources department from 2019. One of her first tasks was to develop a 
program that would meet the needs of these evaluations, a task she was mandated by HR 
Director Natalie Petawabano. Part of Darlene’s role is staff professional development. 
Within the schools, teachers are given regular time for development through the PED 
days each term, but it had been recognized that the administrative staff in the schools 
would also benefit from an investment in training. The majority of the administrative 
support staff within the schools are community members, with varying levels of formal 
education. Some staff have undergraduate and post-graduate degrees or certificates, while 
others may be recent high school graduates. Most of the staff are fluent in iiyiyiu 
ayimuwin (the Cree language), French, and English, with French or English being their 
3rd language (depending on where they grew up) and are survivors or descendants of 
survivors from residential (so-called) schools. 

For her own career development, Darlene holds a Bachelor degree in Arts, 
majoring in Psychology and Human Relations. In 2019 Darlene attended a three-day Kaos 
Pilot Masterclass in Montreal, Canada, to learn about methods for experiential learning4. 
During this workshop, attendees were invited to pitch a real-life project for the group to 
work on over the course duration. Darlene presented her project, contextualized with the 
reality that most of the people the course was intended for had extremely negative 
learning experiences in residential schools (directly, or indirectly through ensuring inter-
generational trauma5), and she wanted this program to celebrate and be embedded with 
iiyiyiu values and cultural norms.  

For Darlene, it was essential for the program to be a positive learning experience, 
especially for residential school survivors: 
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Many of these women were the same age as my mother, a residential school 
survivor. As a child, I did not understand that her experience at residential school 
was why she did not attend any events at my school, or why she could not pick up 
my report cards. I wanted this program to turn learning into a positive experience.  
 

As shared by Elizabeth Cherniak, a non- iiyiyiu member of the project team who was 
formerly a teacher for the CSB, the residential schooling and other negative education 
experiences have a wide-ranging, multi-generational impact that positive learning 
experiences can help overcome: 

We struggle at the schools in the community to help children whose parents have 
negative residential school or even government school experiences (after 
residential schools and before their own CSB schools). The CSB staff are the 
parents and grandparents of these children, so having a positive experience in their 
own learning will help them become better allies to the schools in supporting their 
children’s learning. 
 
Darlene’s pitch to the Kaos Pilot workshop attendees stirred emotions and 

engaged the imaginations of the class, who selected it as their weekend development 
project. Darlene worked with the participants to make the project come to life. Kaos Pilot 
trainer Danielle Bienvenue worked with Darlene to support the experiential learning 
training for the CLJ facilitators, and in many other ways, alongside the experiential 
learning team at the Sabtuan Adult Education Services.   
ᐋᔮᓂᔅᒑᒋᔅᑯᑎᒫᒑᐧᐃᓐ / ᐊᔮᓂᔅᒉᒋᔅᑯᑖᒪᒉᐧᐃᓐ Continuous Learning Journey: 
Planning & Development 

The training needs identified in the 2018 survey became the basis for the content 
of the CLJ. A secretarial course is offered by the Sabtuan Adult Education Services so it 
was important this program did not duplicate what was offered there but would enhance 
and complement this program. The planning and development of the CLJ took place from 
March 2019 to September 2020. This included reviewing the program goals and 
establishing a partnership with Sabtuan Adult Education Services (March 2019); 
designing the program: defining the objectives, desired outcomes, and approach (August 
– December 2019); and reviewing the program with the Cree Programs office and 
consulting with Elder advisors (January 2020). 

Darlene recalls being excitedly nervous to present the program to the Cree 
programs department: 

I attended a meeting in January 2020 with all of the Cree education 
consultants to discuss how to incorporate Cree culture into the 
program. Our Chairperson, Sarah Pashagumskum, was also there. 
I had to present the program to this group. They were on board 
with what we had come up with, and they helped come up with the 
name, ᐋᔮᓂᔅᒑᒋᔅᑯᑎᒫᒑᐧᐃᓐ / ᐊᔮᓂᔅᒉᒋᔅᑯᑖᒪᒉᐧᐃᓐ (Continuous 
Learning Journey). Sarah Pash was very enthusiastic, saying what 
an impact it will be for the support staff to receive training in their 
own language. As it turns out we have not been able to have all 
Cree facilitators but the non-Cree trainers are allies who have lived 
and worked in our communities and we have embedded the 
language and culture throughout the program.  

The next step was holding appreciative inquiry sessions with managers and the support 
staff. After designing an appreciative inquiry program (also known as ‘focus groups’) 
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(April 2020), appreciative inquiry sessions were held with the principals and CEAs (June 
2020); and the support staff (September 2020). Final adjustments were made to the 
programming based on the results from these sessions.  

The appreciative inquiry sessions gave opportunities for feedback from key 
program stakeholders and brought them into the program development, to check that the 
program aligned with their expectations and desired outcomes. This was essential to 
generate enthusiasm, commitment and to support the success of the program over the long 
term. The goal of these sessions was to gain an understanding of where the Administrative 
Support staff are today, and where they want to be in the future. The meetings were 
structured to encourage collaborative discussions around learning and development.  

During the appreciative inquiry sessions, the managers were supportive of the 
overall design of the program and felt that it would support the outcomes they desired for 
their staff, namely, to make them more self-sufficient and efficient, to increase their 
motivation and engagement, to make them more confident and proud of their work, to 
reduce absenteeism, to give them the confidence to train their peers, to increase their 
comfort in using workplace tools and technology, and to improve customer service in the 
workplace. The managers were somewhat wary of the time the program would take from 
their support staff performing their daily tasks because the staff are essential to the smooth 
operation of the schools.  

The support staff who participated in the sessions identified key characteristics 
needed by a successful Administrative staff member, namely, being highly organized, 
having strong communication skills, being a hard worker, being able to work as part of a 
team, being trustworthy, able to meet deadlines, willing to take responsibility, and able 
to support colleagues’ absences. To support their success in the program they expressed 
a need for their managers' support, to align expectations from their managers with their 
work deadlines, to have support from their facilitator, and to have access to laptops to 
work on for the training sessions. 

The goal of the training program was to empower administrative support staff by 
providing them with the tools, knowledge, and support they need to be more impactful 
and efficient in their role. This was to be achieved through building capacity, setting 
employees up for success, developing a sense of lifelong learning, and demonstrating the 
commitment the CSB has for the professional development of its employees. 
The foundational portion of the CLJ focuses on the joys of learning together, building 
rapport within each group, and building relationships with the facilitator. The standard 
Essential Skills program was used as a model for enhancing fundamental skills to improve 
support staff’s ability to perform basic components of their jobs, alongside these desired 
outcomes. The initial CLJ program included forty-five hours (roughly two weeks of 
intensive, all-day sessions) to cover nine Essential Skills. Essential Skills is a program 
that is defined by the federal government of Canada and has been delivered by Sabtuan 
Adult Education Services in the past. The skills include Reading, Document Use, 
Numeracy, Writing, Oral Communication, Working With Others (Teamwork), Digital 
Technology (Computers), Continuous Learning and Critical Thinking.  

Some of the experiential learning sessions combine many of the skills [Image 2]. 
The ingredients for making boudin are usually measured by eye, as taught by 
accomplished Elders. This is a dense cake that can be baked or boiled, depending on what 
you have been taught. This activity uses skills like numeracy, critical thinking, continuous 
learning and working with others – all of which are discussed in the session debrief. 
Participants use the hands on activities for putting together slide shows using PowerPoint 
in later phases of the training.  
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Image 2: Clarissa Wapachee, Harriet Wapachee (boudin teacher), Sheena Napash 
[Facilitator], Hattie Wapachee, Jaqueline Icebound – Nemaska Cree Nation, showing off 
their boudin.  

In another example, the ‘Writing’ session is not meant to teach someone how to 
write, but it is designed to use culturally relevant exercises about writing so participants 
build on their existing writing skills in new and fun ways. This was particularly important 
for participants whose education may have included spending time at residential schools, 
where iiyiyiu culture and language were forbidden and even punished. As a Nation, we 
are still dealing with the ongoing and inter-generational trauma from these schools. 
Centring our language and culture in our educational programming is one of the many 
ways we show our resilience and strength as iiyiyiu people.  

Iiyiyiumuwin, the iiyiyiu language, is spoken widely as the first language in 
Iiyiyiu Aschii in multiple dialects. Iiyiyiumuwin does have written and typed syllabary 
but at present, English is the usual written language in schools and workplaces. An 
example of an experiential learning writing activity shared by non- iiyiyiu facilitator 
Laura Phillips was watching videos about iiyiyiu culture on the website of 
Aanischaaukamikw Cree Cultural Institute, the cultural institute for Iiyiyiu Aschii 
(Aanischaaukamikw): 

We watched five short videos, each around two minutes long, that 
show different aspects of iiyiyiu culture and history. These videos 
are informative yet also thought-provoking in that the participants 
have tended to have emotional responses to what is shared. This 
then acts as inspiration for their writing. In one session, Brenda 
Pachano-Sam wrote about one of the videos bringing back a 
childhood memory of playing under the chairs at a community 
meeting in Fort George, when her father went to discuss the 
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relocation of the community before the construction of a hydro-
electric dam by the Province of Quebec in the 1980s. After writing 
their initial response, participants swap their writing and ask 
questions about each other’s writing. Participants then re-write 
what they have shared for an audience that knows nothing about 
Iiyiyiu Aschii or iiyiyiu culture. 
 

After the Essential Skills foundation, the Core program covered different specific 
skills and application-based learning for our participants to build capacity and increase 
the quality and efficiency of their work. The Core program was developed specifically 
for the CLJ in collaboration with Sabtuan Adult Education Services. This part of the 
program covers Microsoft Word, Proofreading, Business Correspondence, Customer 
Service, Telephone Greetings, Document Management, Microsoft Excel, Microsoft 
PowerPoint, Meeting and Events, Technical Support, Coordinating Multiple Tasks, 
Outlook, and Accounting/ Handling Cash. These topics were delivered for roughly seven 
hours a week, over seventeen weeks (about 3.5 hours in two weekly sessions), though 
holidays and, in the first years of the program, the Covid19 pandemic, meant that the 
schedule needed to be somewhat flexible. 

Delivered through experiential learning techniques that were designed to 
maximize participant interaction and learning through activities, the CLJ intertwines our 
iiyiyiu philosophy and ways of knowing throughout the training program. This includes 
consulting with Cree programs and our Elder advisors, developing activities that link 
traditional teachings to our places of work, offering opportunities for support and 
mentorship from Elders [Image 3]. 
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Image 3: Blanche Awashish [Facilitator], Britney Commonda, Destiney Isik-
Blacksmith, Catherine Wapachee, on Lake Scott, near Ouje-Bougoumou Cree 
Nation. For this activity the group snowshoed around a cultural camp (Nuuhchimi 
Winnuu), enjoyed tea and donuts, and learned some winter survival skills from 
Elders David and Anna Bosum. As a debrief activity, the group researched new 
Cree words they learned.  

The program is not a pass/fail program, but instead offers participants 
opportunities to self-reflect on their learning journey and to share their observations with 
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their managers and trainers. The goal of the program is for the participants to identify the 
skills they would like to develop further and to support them in future development 
planning. The intent is for the participants to find self-motivation in their own progression 
through the program by achieving goals they set for themselves in their individual 
learning plan (ILP) and personal program journal.  

The program was designed to run over three consecutive years, with facilitators 
delivering the content on-site in three to four communities each year. The onset of the 
Covid19 pandemic from March 2020 meant that the intention for in-person delivery had 
to be modified to online delivery for most of the program. There was some debate over 
whether the program could be successfully delivered virtually, but Darlene was 
determined to proceed with the program and confident that the right people doing the 
facilitation would ensure the program succeeded. The decision to go ahead with an online 
program, with in-person delivery when and where possible, was a huge shift from the in-
person delivery methods that the Sabtuan Adult Education Services used. Elizabeth 
Cherniak points out that it is possible that embarking on the training together, with close 
work colleagues, likely helped guarantee the success of the virtual program: 

Adult learning is challenging without a cohort of support. Adult 
learners who have had negative prior learning experiences are 
going to be very challenged by self-directed online learning that 
would be completed on their own non-work time– not to mention 
potential inexperience with required technology.  Studying with a 
cohort of colleagues would make a huge difference. Moving online 
because of Covid19 has opened up iiyiyiu communities (as well as 
CSB teachers, managers, staff) and their children in really positive 
ways as we are reconfiguring how we learn and work. 

ᐋᔮᓂᔅᒑᒋᔅᑯᑎᒫᒑᐧᐃᓐ / ᐊᔮᓂᔅᒉᒋᔅᑯᑖᒪᒉᐧᐃᓐ Continuous Learning Journey: Year 
1 Program Overview 

The first program commenced in November 2020 and was completed in June 
2021. The administrative support staff located in Chisasibi, Eastmain, and Wemindji 
made up the first cohort. These staff work in positions like Administrative Technician, 
Data Processing Technician, School Secretary, Executive Secretary, Office Agent, Office 
Assistant, Recreational Activities Technician, Documentation Technician, Student 
Support Technician, Social Work Technician, and Storekeeper. All but one of the 
participants were women between the ages of 25 to 55, balancing a variety of work and 
familial obligations. The program is run during working hours, with a commitment from 
managers to release their staff to participate in the training times which were scheduled 
to accommodate the yearly school cycle. Many of the training hours were delivered 
during PED days. Covid19 outbreaks throughout 2020 and early 2021 meant that the staff 
worked from home for part of the year, so the program was delivered through our MS 
Teams application.  

The facilitators were hired in October 2020, followed by two weeks of intensive 
online training in experiential learning techniques and the KOLB methodology, delivered 
by Danielle Bienvenue6. The facilitators for the first year of the program were Judy 
Washipabano, Catherine Washipabano, Manon Richmond, Sheena Costain, and Laura 
Phillips. The facilitators were assigned to groups in Chisasibi (Judy, Catherine, Laura), 
Wemindji (Manon), Sheena (Eastmain). Judy and Catherine are from Chisasibi so they 
had the opportunity to deliver their training in person with their groups. Manon and 
Sheena live in other iiyiyiu communities but were able to travel to meet their groups in 
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person throughout the year. Laura is based outside of the region and met her group for 
the first time in person at the graduation event in October 2021. 

The role of the facilitator is to develop lesson plans and prepare learning materials 
that use experiential learning methods to achieve the defined outcomes for the program, 
support identified learning objectives, connect with participants' managers, interact with 
the other facilitators to build supportive relationships, to provide one on one support for 
participants as needed, and to participate in regular check-ins and curriculum co-design 
sessions with the program supervisor (Darlene) and the program support team.  

The CLJ program launched with a 1.5-day virtual event in November 2020. The 
objective of the launch was to celebrate the training program, to generate excitement and 
commitment to the program. The launch included a high-level overview of the program, 
introductions to the cohort and facilitators, and insights from guest speakers.  
All of the participants were successful in their completion of the program and were proud 
to have achieved their personal goals in the journey. At a re-connecting event where all 
of the groups virtually came together in April 2021, some groups shared PowerPoint 
presentations about their journey. This was a very motivating and powerful experience 
for all of the attendees because many of the presenters were speaking publicly to a group 
for the first time, and for many, it was their first time making and delivering a PowerPoint 
presentation.  

A survey was undertaken at the mid-point (April 2021) and end of the program 
where participants shared feedback about their experiences. The mid-point survey had a 
94% response rate, with 89.5% either Satisfied or Strongly Satisfied with the training 
program. 100% of respondents responded positively to the question ‘Would you say the 
program is meeting your expectations?’. Some of the quotes included: 

“This is a very interesting learning experience, plus it has made me 
have more confidence in me!” 
“I really enjoy this course, it’s like a refresher for some of the 
things we’re being taught.” 
“I love this training. I am glad I took this training. I do notice the 
other support staff who did not enrol in this training have less 
confidence in speaking in front of groups, whereas we who took 
the training have confidence to do so.” 
“This program and group helped me realize the importance of 
teamwork. The importance of having a working and a personal 
relationship with coworkers.” 
“I like this course. I have gained confidence and the programs that 
I have learned will be helpful in my everyday work. Overall, I’m 
satisfied and I don’t want to miss any scheduled classes.” 

Facilitators were surveyed on their experience delivering the program, with all 
feedback being considered for the planning of the second year of the program. Covid19 
precautions meant that we held the graduation event in October so that we could all travel 
to be together in one place, in Val d’Or. This was an emotional and exciting event, with 
many of us meeting in person for the first time after a year of virtual meetings [Figure 2]. 
After the formal program ended, some of the participants enrolled in the Secretarial 
Certificate program offered by Sabtuan Adult Education Services. Other participants will 
continue their learning journeys in as-yet undefined ways, with new confidence in their 
abilities to commit to their own personal growth. 
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ᐋᔮᓂᔅᒑᒋᔅᑯᑎᒫᒑᐧᐃᓐ / ᐊᔮᓂᔅᒉᒋᔅᑯᑖᒪᒉᐧᐃᓐ Continuous Learning Journey: Years 
2 – 4 Program Overview 

The second year of the CLJ program commenced in October 2021. The schools 
that participated were in Waswanipi, Waskaganish, and the Post-Secondary Services 
offices in Gatineau and Montreal. The training was delivered to 28 participants. The third 
year of the CLJ program commenced in October 2022. All cohorts were based in 
Mistissini, with participants from both the schools and the CSB head office. 47 
participants completed the program. 

The fourth year of the first phase of the CLJ program commenced in October 
2023. Cohorts were based in Mistissini, Whapmagoostui, Nemaska and Ouje-
Bougoumou. 19 participants completed the program. The Re-connect event took place in 
Val D’Or, QC. In total, 127 administrative and support staff completed the program. The 
success of the program means that the program will continue to be delivered on an annual 
basis for all new administrative support staff. For 2024-2025, about 40 new staff will be 
taking the program and planning has commenced for a second phase of training for those 
who successfully completed the program.  
Iiyiyiu Culture in ᐋᔮᓂᔅᒑᒋᔅᑯᑎᒫᒑᐧᐃᓐ / ᐊᔮᓂᔅᒉᒋᔅᑯᑖᒪᒉᐧᐃᓐ the Continuous 
Learning Journey Program 

The pedagogical practice the CLJ is based on immersive experiences to deliver 
learning experiences, referred to as “experiential learning”, and in particular, the 
methodology developed by David Kolb in the 1980s7. The Kolb Learning Process is used 
with the Kaospilot methodology which divides learning into three sections: first, you SET 
the intention for the learning, by clarifying expectations, and the ambitions for the 
learning; second, you HOLD the space for the learning to happen, using an activity (or 
series of activities) to bring the students into a place where the learning happens, and 
third, you LAND the learning by providing opportunities for self and group reflections 
on the learning process. Activities are analyzed to ensure they contain an essential mix of 
Kaospilot’s ‘3 Hs’ and the ‘3 Vs’ (Head / Intellectual, Hands / Physical, Heart / 
Emotional; Verbal, Visceral, Visual). Written in this way, the conceptual structure sounds 
more complex than it is in reality, as demonstrated below with some example activities 
shared by the Facilitators. Danielle Bienvenue was instrumental in training the 
Facilitators in this methodology, starting with an intensive two-week onboarding session 
that continued with regular co-design and support sessions throughout the program.  

To demonstrate how we have incorporated iiyiyiu culture into the experiential 
learning programming for the CLJ, this section will give examples from our actual lesson 
plans. For both Essential and Core Skills (listed above) many of the wider skill-related 
concepts overlap and intersect throughout the CLJ. This provides multiple opportunities 
for participants to build on their learning as we move through the program. This section 
gives some examples of activities used by the Facilitators that demonstrate how we 
integrated experiential learning theory and practice [Image 3].  
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Image 4: Alexandria Coon, Kathy Petawabano, Cheryl Moar putting mixed up 
photographs in order to show the chronological steps in fixing a moose hide, from 
harvest to moccasins, Mistissini Cree Nation.  

Neanne Cheechoo, one of the iiyiyiu facilitators, emphasized how she brought iiyiyiu 
culture to her sessions: 

Being Cree myself, I've always been around laughter and snacks which are 
signature in gatherings whether they are small or large gatherings. I ensure that 
there is plenty of space for all of this during my sessions. It is important that they 
feel comfortable with learning as well as making some errors or mistakes, and 
providing feedback when necessary. For me, the group responds well when the 
sessions are more discussion, conversation and activity-focused rather than 
lecture-focused. 
 

Table 1 presents a selection of examples from our detailed lesson plan charts, highlighting 
each learning theory stage and our lesson goals. All skill sessions tend to start with a 
discussion and completing questions in their Participants Handbook to SET the learning, 
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and finish with a post-skill discussion (or discussion-based activity like journaling or 
beading) and post-skill assessment in their handbook to LAND the learning. This is meant 
to demonstrate KOLB’s 4 cyclical stages of learning: Concrete experience (feeling), 
reflective observation (watching), abstract conceptualization (thinking), and active 
experimentation (doing).  
Continuous Learning Journey: Feedback & Future Plans 
This article has presented an overview of the development of a professional development 
program created by the Cree School Board for their own Administrative and Support staff, 
from which over 125 participants have graduated as of July 2024 [Image 5].  

 
Image 5: Participants, CSB leadership, HR team, CLJ Facilitators at the 2024 
graduation in Montreal, Quebec. Front Row L-R: Valerie Herodier, Margaret 
Rupert, Catherine Wapachee, Destiney Isik-Blacksmith, Britney Commonda, 
Carrie Ann Herodier, Hattie Wapachee, Abigail Loon, Kara Rabbitskin, Elder 
Lucy Shem (Advisor). Middle Row L-R: Devine Loon, Dr. Sarah Pashagumskum 
(Chairperson), Darlene Wapachee, Susie Rupert, Joshua Dick, Jacqueline 
Icebound, Clarissa Wapachee, Leanne Neeposh, Angela Mianscum, Caroline 
Mark (Director General), Natalie Petawabano (Director of Human Resources). 
Back Row L-R: Sheena Napash, Neanne Cheechoo, Dr. Laura Phillips, Blanche 
Awashish (Facilitators).  

The CLJ program centres Cree values, culture, and language. While the program 
has faced challenges due to schools and departments being short-staffed and unable to 
commit to a long-term, regular training program, we have been able to tailor the delivery 
to maximize what is realistic and feasible for the staff. This has been one of the key 
advantages of having a flexible, modular training program designed in-house to meet and 
reflect the needs of our staff. As the second-largest employer in Iiyiyiu Aschii (the first 
being the Cree Health Board), we must build on the existing skills and experiences of our 
community members to undertake positions instead of recruiting from outside our region. 
Building skills for our nation reflects our iiyiyiu strength and resilience, as well as our 
characteristics of self-determination and self-sufficiency, all of which we carry from our 
ancestors, forward into future generations.  
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Table 1. Example Continuous Learning Journey Lesson Plans  

Example CLJ Lesson Plan Charts 
Activity Description Goal 

(Set, 
Hold, 
Land) 

3 Hs, 3 
Vs 

Skills Materials 
Required 

Sharing 
Circle 

Answer the 
question ‘what 
do you read’? 

Set Head, 
Heart,  
Verbal, 
Visceral 

Reading, Oral 
Communications 

N/A 

Individual 
Learning 
Document 

Completing 
pre-activity 
assessment in 
learning 
journal 

Set Hands, 
Visual 

Reading, Writing Participant 
journal 

Skill: Working with Others / Teamwork 
Mind Map: 
Making 
Bannock 

Work together 
as a group, 
brainstorm/map 
out process of 
making 
Bannock, 
including 
different 
techniques 
tried/ tested 

Hold Head, 
Heart, 
Hands, 
Verbal, 
Visceral 

Writing, Oral 
Communications, 
Critical 
Thinking, 
Working with 
Others, 
Numeracy 

Paper, pens 

Moose Hide 
Preparation 

Work together 
to put a series 
of mixed-up 
photographs in 
order to show 
the process of 
preparing a 
moose hide, 
from the moose 
hunt to the 
final product of 
moccasins 

Hold Head, 
Heart, 
Hands, 
Verbal, 
Visceral, 
Visual 

Oral 
Communications, 
Critical 
Thinking, 
Working with 
Others 

Photograph 
series 

Skill: Writing / Critical Thinking 
Writing a 
poem 

Write a poem 
describing their 
goose break 
camp 

Hold Head, 
Heart, 
Hands 

Writing Paper, pens 

Skill: Numeracy 
Making 
boudin with 
cranberries 
harvested in 

Learning by 
observing, 
measuring, 
timing, and 
making sure 

Hold Head, 
Heart, 
Hands, 
Verbal, 

Writing, Oral 
Communications, 
Critical 
Thinking, 

Recipe 
ingredients, 
paper, pens 
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Iiyiyiu 
Aschii 

the recipe is 
correct, using 
the correct 
ingredients. 
There are 
different 
techniques to 
try to perfect 
this recipe.  

Visceral, 
Visual 

Working with 
Others, Reading 

Skill: Reading 
Pikutiskwau  Reading out 

loud from the 
play (Cheechoo 
2013) 

Hold Head, 
Heart, 
Hands, 
Verbal, 
Visceral 

Reading, Oral 
Communications, 
Working with 
Others 

Copy of the 
play 

Mind’s Eye 
(Masty et al. 
2013) 

Reading a 
story, 
answering 
questions, 
sharing & 
discussing 
answers 

Hold Head, 
Heart, 
Hands, 
Verbal, 
Visceral 

Reading, 
Writing, Oral 
Communications, 
Critical Thinking 

Stories, 
questions 

Journal / 
Beading 

Private and 
group 
reflections on 
the activities: 
“what did we 
do today”? 

Land Head, 
Heart, 
Hands, 
Verbal, 
Visceral, 
Visual 

Reading, 
Writing, Oral 
Communications 

Journal, 
Beading 
supplies 
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1 ᐄᔨᔨᐤ ᒋᔅᑯᑎᒫᒑᐧᐃᓐ Cree School Board, ᒋᑎᐹᒋᒧᐧᐃᓅ Our organization / Who we Are: 

Our Story, https://eeyoueducation.ca/org/who-we-are/our-story. The word Iiyiyiu, 

translates to ‘the people’ in English. This is what we use to describe ourselves, and 

is synonymous with ‘Cree’ to us. Cree is a language spoken by many Indigenous 

peoples across this land, well beyond Eeyou Istchee. We call our land Iiyiyiu 

Aschii, which in English translates to ‘the people of the land’. Today Iiyiyiu Aschii 

is our self-governing territory of just over 5,000 km2, on the East side of wīnipekw 

(James Bay & Hudson Bay). Our original territory was more than 400,000 km2. 

Here we will be using Cree and Iiyiyiu interchangeably but we are only referring to 

Iiyiyiu Aschii. 

2 ᐄᔨᔨᐤ ᒋᔅᑯᑎᒫᒑᐧᐃᓐ Cree School Board, ᓂᒋᔅᑯᑕᒫᒉᐅᑲᒥᑯᓈᓐ Our Schools, 

https://eeyoueducation.ca/youth/schools; ᐄᔨᔨᐤ ᒋᔅᑯᑎᒫᒑᐧᐃᓐ Cree School Board, 

ᐊᓂᑌᐦ ᐃᑌᐦᒉ ᑳ ᒌᔑᐦᑖᐧᑖᐤ ᑳ ᐃᔥᐹᔨᒡ ᒋᔅᑯᑕᒧᐧᐋᑲᓂᒡ ᐊᑐᔅᒉᐧᐃᓐᐦ Post-Secondary 

Student Services, https://eeyoueducation.ca/ps; ᐄᔨᔨᐤ ᒋᔅᑯᑎᒫᒑᐧᐃᓐ Cree School 

Board, ᔖᐳᐦᑐᐧᐋᓐ ᒋᔐᐄᓅ ᒋᔅᑯᑕᒫᒉᐧᐃᓐ ᐊᑐᔅᒉᐧᐃᓐᐦ Sabtuan Adult Education 

Services: Explore Options, https://eeyoueducation.ca/adult#explore-options. 

3 Two words are shown in syllabics on either side of the / because there are 2 dialects of 

Cree in Iiyiyiu Aschii – one used by the inland communities (Waswanipi, Ouje-

Bougoumou, Nemaska and Mistissini) and one used by the coastal communities 

(Whapmagoostui, Chisasibi, Wemindji, Eastmain and Waskaganish). 

4 For more on Kaospilot as a training strategy see https://www.kaospilot.dk/. This is 

offered in Canada by Danielle Bienvenue at Management Savvy, 

http://mgtsavvy.com/home/. 

5 For more on the ongoing residential schools impact on Indigenous Nations see the 

Report of the Truth and Reconciliation Commission (2015), 

https://nctr.ca/records/reports/.  

6 Saul McLeod, “Kolb’s Learning Styles and Experiential Learning Cycle,” Simply 

Psychology, 2017, https://www.simplypsychology.org/learning-kolb.html; Institute 

for Experiential Learning, “What is Experiential Learning?”, Resources, 

https://eeyoueducation.ca/org/who-we-are/our-story
https://eeyoueducation.ca/youth/schools
https://eeyoueducation.ca/ps
https://eeyoueducation.ca/adult#explore-options
https://www.kaospilot.dk/
https://nctr.ca/records/reports/
https://www.simplypsychology.org/learning-kolb.html
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https://experientiallearninginstitute.org/resources/what-is-experiential-learning/. 

Danielle Bienvenue is a certified KOLB trainer, see Management Savvy, Home, 

http://mgtsavvy.com/home/. 

7 Saul McLeod, “Kolb’s Learning Styles and Experiential Learning Cycle,” Simply 

Psychology, 2017, https://www.simplypsychology.org/learning-kolb.html. 

http://mgtsavvy.com/home/
https://www.simplypsychology.org/learning-kolb.html
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